Systematic Development of Media
Education in Chile

Miguel Reyes
Ana Maria Méndez

Abstract: Through this article we will describe how it has been possible for us to
establish a formal scheme for the critical and creative analysis of mass media in
education in Chile. This task was originally assumed by a university; then It was
projected through the academic system to different geographic areas of our
country.

R6sum£: Dans cet article nous vous decrirons comment nous avons pu etablir une
m6thode d'analyse critique et inventive de l'etude des mass-medlas dans
(‘education au Chili. Ce travail fut d'abord fait a I'unlverslt6 et par la suite diffuse,

par le blais du systeme scolalre, a trovers differents points strateglques au pays.

Malgré le peu de confiance qu'inspire le systeme scolaire aux chercheurs en

matiere d'etude des medias, deux stages de formation alternative pour
enseignants ont et6 integres au programme scolaire.

BACKGRAOUND

Media Education: Not Really Believing the System

Severd agpects of L atin American redlity have created an unreliableatmos-
phere around mediaeducation, and particularly toward education about televi-
sonwithintheacademicor scholarly system. |nsomecasssit has, indeed, become
antagonigtic. Critica educationa propostions such as Freires in Brazil have
resulted in media education being brought to the forefront of the education
system. The school system has not been open to providing experiences in the
anaysis and criticism of mass media, nor for the analysis and criticism of the
education system itsdlf. Certainly the politicd system situation in the past
decades and the military governments in our countries have not permitted the
devel opment of strategiesfor critical andyds, thesehavearisenwiththesupport
of the church and non-governmental organizations.
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Changes have been happening and there are sgns of more openness. In
October, 1991 L atin American mediaexperts met in Santiago, called together by
UNESCO. Among the 48 participants were 18 academics from Communication
or Education faculties of Latin American univerdties, and Sx participants from
official educational organizations. One recommendation for educationa minis-
triesand universitiesemphas zed the need to i ntroduce communi cations educa
tionwithinthecurriculaof nursery schools, e ementary schools, and high schools.
It wasa sorecommended that courseson communi cationseducation beincluded
in the curricula of Communication and Education faculties in universities and
colleges (Seminario, 1991).

Context: CIME - Who We Are

CIME - TheCentredel nvestigation deMedios paralaEducacion (Investiga-
tion Centre for Media Education) has been working in media education snce
1982, when it offered training to students through an educationa socid-commu-
nication project. It is an academic unit that belongs to the Science of Education
Faculty of the Universdad de Playa Ancha de Ciencias de la Educacion in
Vdparaso, Chile. CIME isoriented toimprovingeducation qualitatively through
research related to educational use of communication media, and particularly
mass media. The purpose isto devel op and promote research about mass media
as cultura agentsfrom outside the formal education system that are capable of
beingusedwith educativecriteria. Objectivesof CIME include () toqudlitatively
improveeducationthrough research inmediaeducation; (b) todevel opstrategies,
methods, andtechni quesfor educati ond approachestomassmedig; (c) todevel op
plans and programsto teach mediaeducation at the university and abroad; (d)
todiffuseresearch and activitiesthrough publicationsand other mediainsdeand
outsde the university; and (€) to communicate with other such centers or
ingtitutions within Chile and abroad.

CIME members are teachers within the university who carry out research
and conduct theses or seminars on media education coordinated by the Center,
and a0 teachers and researchers from abroad dedling with communiceation,
media, and/or education who are interested in working within the framework of
CIME objectives.

From the beginning there was an awarenessthat therea starting point for
future permanent action in media education was the training of teachers in the
devdopment of methodologies and techniques to be used in schools. Severd
inservice workshops and courses were given to teachers by the Center between
1982 and 1987. A systematic program "Mediafor Education: TV and Computing”
was cregted to satisfy the urgent need among teachers for such training. This
pog-titleprogram isaimed at creating an integrated educator; onewhoisableto
devel op awvarenessand to managethe most recent informati on, image, and sound
technologies to improve education qualitatively.

However, the post-title program only permitsthe Center to satisfy the needs
of teacher-studentswho livequite near theuniversity campus, and not the needs
that the school system has in places far from the urban centers. A workshop
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entitled Education for Teevison was developed to solve problems found in
relationto TV influenceintheschool system. Theworkshopmakesuseof distance
educationtechnology, trai ni ngteachersthroughashort period of actual presence,
sdf-ingtructional materids, and videotaped programs as complementary sup-

port.

Our Conceptual Bases

Thework hi teacher trai ningisbased onthe concept of mediaeducation. This
is understood as a discipline which enables the media perceiver to develop the
capacity of critical and creative analysis of mass mediamessagesand apply this
capacity with educationa criteriato all ow autonomous behavior of the person as
afinal god.

Our activity isbasad on this concept, which isframed within thetaxonomical
modd of Dynamic Reading of Sgnsdeveoped in Latin Americaby MariaJosefa
Dommguez. The modd involvesfive consecutive seps: education for objectivity
(denotation); educationfor subjectivity (connotation); educationfor critical analy-
ss (reflection); education for transforming answers (action-compromise); and
education for new experiences (cresativity) (Dommguez, 1990).

Alternative dtrategies for action are aso recognized for media education.
These are in accordance with the scheme developed by Golay (1988), as follows:
knowledge about producers and their language (the different agentsinvolvedin
the production of communication and the knowledge of the language of the
media); image-readingkills(deve opment of and trai ningin skillsand aptitudes
for perceiving and processing available symbols as quickly as possible); and sdf-
anaysi sand awareness (consci ousness about recei ver motivationsor thereasons
they reate to the mediain certain ways).

The specific activity aimed at training teachers is one thrust among many
others in media education. We have carried out projects on the family and
tdevison and on televison education through the use of tdevison (Reyes,
Dennis, & Mendez, 1990). We are committed to training teachers because we
oursalves are educators and we work in an ingtitution that prepares educators.
We dso bdievethat teachers are the educative agents who can best introduce
changes in the education system.

TRAINING INSERVICE TEACHERS
TWOALTERNATIVES

Post-title Media for Education: TV and Computing

In 1987 the pog-title program "Medios para la Educacion: Teevison y
Computation™ wascreated at the Sciences of Education Faculty, Universidad de
Playa Anchade Ciencias de la Educacion.

The program is structured in six courses during three academic semesters.
Itisoffered asinservicefor teachers, and for that reeson dasses are provided on
an evening schedule once weekly, with complementary readings and activities.
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Theteacher-students begin with an analysis of mediaimpact on the school
system. They review theoretical modds of different authors,different methodol o-
gies and study media languages, finally designing and implementing sdlected
methodologies to solve problems in their own redlity. The program dlows the
teacher-studentsto solve problemsthat the mediacreate among their students,
and dso dlows them to generate other solutions in either a wider context or
within the classroom in the future.

The six courses are as follows:

Media Education, the Educator and New Technologies
The Language of Media

Medialmpact on Children and Teenagers

Media Education Methodologies

Curricular Design Related to Media Education
Educating with Media (Workshop)

The workshop, which isthe final course, involves aterminal activity where
the teacher-students carry out their own projects on mediaeducation. They are
academically supported by the teachers of the program in designing, applying,
and eval uatingtheir methodol ogical propositionsbassd ontheknowledgegained
in the program. To date three groups of teacher-students have completed the
program, af ourthgroup startedin the second semester, 1991, andtwo new groups
began in March, 1992.

Since the program began teacher-students have completed final projects
related to a number of key problems such as advertising influence on choice of
snacks in nursery and eementary schoals, acoudtic pollution and youth, TV
addiction, sdf-esteem and its relation to models proposed by the media, and
clothing consumerism. They have verified these problems and designed and
carried out their own methodologica solutions. Teacher-student projects have
resulted in actions, within the schoolswhere they work, such as mediaeducation
unitswithintheschoal curriculum and extra-curricul ar workshopswith students
or parents. I nthisway theuniversity issupportingthedirectimplementationand
the use of ahilities acquired by teachers in their specidization programs.

One particular exampl e of the action taken by ateacher-student occurred at
Juan X X111 High Schoal in El Belloto - asmdl city approximately 25 kilometers
from Vaparaiso. Sixteen and seventeen year olds were creating their own
broadcagt tdevison production within the high school, preparing live and
videotaped programs with the help of the teacher. Audiences for the production
work included other high school students and neighbours living within 500
meters of the high schoal.

Distance Workshop on Educational Use of TV

During the past decade severd activities have been implemented to train
teachersin mediaeducation. Theserangefrom short meetingsto systematic post-
titleprograms. Oneof theearli est experienceswasthedeve opment of aworkshop
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in the education of tdevison viewers, undertaken with the support of the
Ministry of Education.

In 1990 we completed aresearch project, theaim of which wasto describethe
influence of televison on the academic sysem in the Va paraiso region and to
develop strategiesfor critical and creativeanalyd's, and educative use of tel evi-
son (ReyesMendez, 1989). Basad upon the background and the thinking of
teacherswho livefar fromtheuniversity, wecreated aworkshop on education for
televison. Theaim of theworkshop isto prepareteachersin critical and cregtive
anaysisof television messagesfor application to education.

Theworkshop is planned to be delivered partly through live experience and
partly via distance. The live experience includes afirst meeting of one half day,
asupport meeting of one half day, an intensive workshop of four days, and an
evaluation or feedback meeting of onehalf day. These meetingstake place at the
locations of teachers. Intergpersed with these meetings is a series of work
experiences including four self-instructional workbooks and a series of
videotaped television programs.

Participantsincludetwoteacher guides, onecoordinator f or each school that
participates, and approximeately twenty teacher-students. Thestructureinvolves
workingin groups, and teecher-students are expected to generateteamsin their
schoals, 0 that they can support each other, plan, and carry out their methodo-
logicd drategies

During the first gep, beginning with the initial meeting, teacher-students
work on the knowledge aspects of televison and on identifying problems that
arise from the media in the scholarly system. The first and second workbooks -
WhatisTVand Wher eistheProblem—support thisfirst gep. Theoutcomeisthe
identification and smple description of problems that tdevison generates in
their own scholarly redity. A short support meeting permits the exchanging of
criteriafor describing problemsin an educational way. Usingthethird workbook
— How to Analyse Television — during the following weeks teacher-students
andyseataxomonica modd to order and state priorities of tdlevison problems
inside school, and the educational objectives they want to aim at. The fourth
workbook — Searching Solutions — is used in the planning of educationa
drategies as areference for reaching their own solutions to the problems they
earlier described and prioritized.

The in-person workshop dlows for interaction among groups of teacher-
students and guides teachers to consolidate theoretical modds of media educa-
tion, to make use of group dynamicsto reach and solve detected problems, andto
design solution drategies. The putting into practice and vaidation of designed
gdrategies usually lagts from two to four weeks.

The feedback and evaluation meeting dlows for the recycling of the experi-
ences gained in the workshop, the visuaizing of new problems and solution
drategies beyond those implemented during the workshop, and dso the evalu-
ation of theworkshop objectives. Evaluation is done through areport written by
the teacher-students regarding the congtruction, implementation, and evaua
tion of their particular strategiesin their own schools
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The mogt significant achievement of thisaternativefor training teachersis
related to the space generated for mediaeducation within the school system. In
addition media education is based on the development of a methodological
approach to solving problemsin any redity, beginning with atheoretica mode
implemented jointly by university teachers and school system teachers. The
interaction of both groups has permitted a permanent revision of the conceptua
framework, integrating experiences from different redities.

There have been some difficulties. The low economic resources of teacher-
studentstobeadmittedtothepost-titleprogramisone. Eventhough theprogram
cod is low ($330.00 USA) it is expensive for the teachers budget. Another
difficulty is the physica distance from the teachers work settings and the
university. This year the systematic pogt-title program is to be offered in an
additional site— San Felipe— asmadll city 140 km. from Va paraiso.

Thesystematic programhasancther difficulty - that of formingteamstowork
together insde scholarly units. Teacher-students of the systematic program
generaly study as a persona decision, and it is unusual to find more than one
from each school. When they try to carry out media education activities in the
schoal thereisno support. We bdieve that preparing teams in each school may
facilitate media education. Institutional commitment is needed for permanent
resultsof researchandi mpl ementati onof awarenessstrategi estobecomepart of
the schools educative process.

MEDIA EDUCATION ASA SUBJECT
IN THE CURRICULA OF FUTURE TEACHERS

As an Optional Course

CIME research duringtheearly yearsdid not result in an immediate change
in teacher education at the undergraduate and graduate levels. The rigid
curriculum of Universidad de Playa A nchade Ciencias de la Educaci on does not
permit the introduction of modifications. The first courses on media education
were thus introduced in a private university — the Catholic University of
V al parai so—aselective courses. Since 1983 severa courseson mediaeducation
have been offered, including Education of the TV Viewer, Education and Socid
Communication and Learning to See Televison. These coursesare attractiveto
pedagogy students, and assigned vacanciesarefilled each semester. Todatemore
than 15 courses have been offered, with an average of thirty students in each
course. To this time the courses remain as dectives We know that similar
circumstances prevail in other universities in Latin America. Media education
coursesarescarcein collegesand facultiesof education. Coursesthat doexist are
mainly placed in communication faculties, and are offered to futurejournalists
and socid communicators.
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In the Formal Curriculum

During the past year the Universidad de Playa Ancha de Ciencias de la
Educacion has been reviewing the desired profile of itsfuture professonds. Asa
result the curriculum has been restructured. After ten years of systematic
research on mediaeducation, a course on Education and Socid Communication
has been introduced as a requirement for pedagogy students at the nursery,
dementary, and high schoal levels.

As of 1992 dl future teachers who study at this university will complete
Education and Socdd Communication. It is significant to point out that the
Universidad de PlayaAnchade Ciencias de la Educacion is assuming a pioneer
position, being the first in Chile, and perhaps in Latin America, to include a
required courseinmediaeducati onon pedagogy programs. Becauseof thiswecan
visualize a future with severd scholarly dassrooms where children work with
massmediaand developtheir abilitiestoexpressthemsdvesinacriticd, active,
and creative way through mass media, guided by teachers with avision beyond
that of defending children againgt "those horrible mass media.”

We are worried because in the Latin American and in our own nationa
context there is till not an awareness of the need to prepare teachers in media
education. But we fed stimulated by the growth of awareness in some Chilean
and LatinAmericanauthoritieswithtiestotheeducationarea, whoarebecoming
consciousof how important it isthat educatorsdevel op abilitiesto creatively and
critically analyze mass media

We expect that more and more teachers will participate in systematic
programsand workshopsthat enablethemto usetd evison and massmediawith
educativecriteria. Webdievethat educationa sysemsshouldintroducestrate-
giesthat enablethem to prepare studentsfor thetwenty-first century, tobeable
to use the cultural resources offered through the mediaaccording to their needs
and within the conceptual framework of permanent education. We fed impelled
to introduce new information, image, and sound technologies in a systematic
educational process. Otherwise we run the risk of preparing children and youth
for the year 2000 by looking back at Gutenburg.
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