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Abstract: From 1987 to 1991 thirty-five m edia education projects were carried outin
the Danish primary and elementary schools. This article describes the alms and
practices of these projects. Categories were determined by the way media educa-
tion was organized In the various schools. The results of the evaluation point to the
need for changes in the present division between subjects In the school, toward
cross-curricular teaching, and toward Integration of media education within several
school subjects.

Resum6: De 1987 d 1991, trente-cIng projets portant sur I'etudedes medlas ontete
menes dans les ecoles primalres et elementalres Danoises. Get article decrit les
objectifs et les pratiques de ces projets. Les categories ont ete determinees selon
I'organisation de I'etude des medlas dans les diverses ecoles. Les resultats de
revaluation montrent : qu'il est necessaire de modifier la division qul existe
actuellement entre les diverses matieres au programme scolaire; que nous devons
dorenavant nous doter d'un enselgnement Inter-disclplinalre; que nous devons
Integrer I'etude des medlas d plusieurs matieres au programme.

Duringthepast 10 to 15 yearsmediaeducation hasgradually gained status
in many countries, although only a few countries have integrated it into the
curriculum of the school. (Masterman, 1980, 1985, Alvarado et d., 1987, Media
Development 1, 1991).

Until recently, however, amajor thrust of media education has been moral-
izing and playing the part of a guardian that sees the media as cultura
deterioration. Thisis partly because many of the teechers who have been in the
front line of mediaeducation originaly belonged to the socid movements of the
1960sand 1970s andthereforeemphas zed critical awareness. Furthermore, the
framework of media education has often been the informative, book-oriented
culturethat hasbeen, and sill isthecultureof the schools M ediaeducation has
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oftenbeen carried out asliterary andyd's, which meansthat theandysshashad
thesamegod asthat of traditional anaysisof literature, i.e. toteach thechildren
to appreciate the dassics, to foster good taste, and to teach the children to see
through inferior products such as popular culture.

However, the new media education — as it was discussed at the media
education conference in Toulouse (New Directions in Media Education, 1990) -
has a different approach, which is not based on mora panic. The new trend
emphasizes a more relaxed, pluralistic and cross-curricular gpproach to media
teaching — often undertaken on the initiative of enthusiastic and committed
teachers, but without policy statements cdling for the provison of media
education.

In Denmark the development of the media could be characterized as a
revolution. Until 1988 there was one public service TV channdl. Now, only four
years later, half of the popul ation is™able to watch between twelve and thirty-six
TV channdls. Accordingly, there hasbeen debate about children and television,
and there have been numerous committed teachers who have incorporated
agpects of mediateaching into their curriculain Danish, history, art, and socid
dudies. Inthisarticle | shall describe and discuss thirty-five media education
devel opment projects which havetaken placein the Danish Folkeskole (primary
and secondary school) from 1987-1991. (Tufte et d. 1991).

Which Kind ofMedia Projects?

Thethirty-five projects classified by the Council for Innovation and Develop-
ment as media education development projects were categorized by the evalua
tion team in terms of the organisational form the various projects employed. It
must beemphasi zed, however, that acertain amount of overlapping and border-
line crossing occurred. The categories were asfollows:

media as a separate subject
mediaintegrated in existing subjects
mediaworkshops

media in school and local community
interactive media

Who are The Teachers?

Regarding their professond preparatory background for media teaching,
gquedtionnaires reved ed that approximately one third of the teechers were sdif-
taught, while asmall proportion of them had had some mediatraining in their
goecidizations during their teacher training, such as for example, media
andydsin Danish. Somewhat morethan onethird of them had attended courses
at Country Media Centresor at the Roya Danish School of Educationa Studies.

Judging from the collected materid, thetypica Danish mediateacher could
bedescribed asbeing 30to 50yearsold, with 10to 15 yearsof teaching experience.
Both sexes were equally represented. He or she had specidized in Danish and
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possibly dso taught socid studies or mathematics. He or she was either sdf-
taught or had been to a media course and was either done in media education
work or had dlied him/hersdf with a colleague.

Aimsand Motivations?
In the project descriptions, teachers have formulated their motivations

regarding the aims of the project and regarding devel opment work in generd. In
some cases it was difficult to separate the two. Mativations had three main
concans

children's use of the media
the media and the school
the mediain relation to culture and society.

The majority of teacher motivations were concerned with children's use of
media- particularly tdevison. Characterigtic - and in line with the moral panic
trend - televison was considered partly to be dangerousfor children and partly
undesirable in its effect and passivity-inducing function.

Regarding the second concern - the mediaand theschool - severd teachers
argued that mediaeducation isaneglected areain school, that instructioninthe
subject is necessary to enabl e children to process mediaimages and to use media
actively, to strengthen its practical and creetive agpects, and to break down
traditional borders between subjects.

Therdatively few motivations comprisingthe mediain acultural and socid
perspective were concerned with exploiting the opportunities that exist in the
Cultural Centreideaandinloca TV andradionetworks. Accordingly, most of the
teachersinvolved in the projects formulated gods that were concerned with:

acquiring an understanding of and an insight into the function of the
mediaand itsrole in the society today in order to
maintain acritica and sdective approach to the media.

Theamsand godsarethuscharacterized by an ana ytical approach whereas
there are not many projectsthat specificaly emphasizetheimportance of media
production. Nevertheless, media production, especidly of video, isincluded ina
number of projects, mainly as a part of the anaysis.

What Were the Outcomes of the Projects?

There gppeared to be consderable overlapping in thefirst two organisation
forms, comprising media as a separate subject and mediaintegrated in existing
subjects. Inmost of theprojectsin these categories, mediastudieswereorganised
within the dready exigting framework of the curriculum, either by being
integrated into existing subjects or by congtituting a new subject. In some
projects, however, the existing framework was restructured by having media
education form a separate course, cutting across the school's traditional sharply
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divided subjects. It was characteristic that many of the projects comprised both
mediaanaysis and media production.

M ost of theteacherssaid that the mediaeducation project had been extremely
significant for them, both from the perspective of the learning process and new
conceptions of the teacher's role, and from the perspective of the subject specifi-
caly. Severd teachers pointed out, for instance, that they had acquired an
amount of theory and practice relating to the media which dso benefitted their
teaching of other subjects; for example the production skills typically being
deveoped in collaboration with the pupils, who are not afraid of the equipment
andwho—moresothan adults—areprepared to experiment through atrial and
error method. 1 n thissensethe production process can pavetheway to bresking
down the traditional authoritarian role of the teacher.

Some teachers felt that they had experienced problems with colleagues
because — as media teachers — they were working innovatively, using the
schoal's video equipment morethan the others, and needing a media dassroom.
Also, more significantly, the pupils enjoyed the lessons, which in some cases led
totheir pressing other teachersaso to teach about media. It would seem that the
teacherswhosea m wasto makethemsaves superfluouswerethosewhofelt this
derision from colleagues leadt, probably because they saw their function mainly
as helpers and advisersto pupils and to colleegues dike.

On the question of what the pupils gained from these projects, it isclear that
mediaproduction gave pupil sanew meansof expression. When pupilswork with
mediaover alonger period, they devel op acompetencethat enablesthemto sdect
the medium gppropriate to the content, and to produce apiece of work independ-
ently.

Regarding the ahility to anadyze, which was the basis of many teacher
motivations, teachers say that pupils have begun to look at television in anew
way. They havegainedinsight intotheway tel evison programmesaremade, and
this has led them to see TV as a congtruct of redity. With regard to the
academically weak and/or shy pupils, it is not completdly dear what effect media
education had or might havein the long term, since the projects were conducted
over acomparatively short period. | n somecasesit gppearsthat mediaeducation,
particularly media production, could strengthen them. These pupils have often
felt hampered by language, especidly in writing, but in media production they
have found an alternative mode of expression.

The following patterns were observed regarding gender differences. At the
youngest level therewasno marked difference. Boysand girls approached media
work and equipmentinmoreor lessthesameway. Atthe 13to 14 ageleve sthere
were some changes noted in sex roles; for ingtance boyswere more interested in
thetechnical sdeof theequipment whilethegirlsmostly regarded theequipment
asameans of expressing meaningful content. Girlswere usually more painstak-
ingwhen it cameto working out ashooting script or storyboard and morewilling
toundertakeit. Boysstarted shootingat once, and only later redised theneed for
planning a production sequence and constructing a storyboard.
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Media production was included in a number of projects, indicating that the
mediaworkshop aso functioned as part of the devel opment work. However, itis
the category specified as mediaworkshopsthat contains a precise description of
the way a media workshop both can and should function in schoadl. In al the
projectsevauated, the ideaof establishingamediaworkshop aroseastheresult
of in-service courses at the School of Educational Studies - either in acourse on
schoal libraries or a crestive arts course.

Therearetwo formsof mediaworkshops, arranged either as part and parcel
of the schodl library or situated doseto it, 0 that the schoal library's resources
of materias and technical know-how can be exploited. The media workshop
teachersindicated that they learned alot from their development work, but their
requests regarding the mediaworkshop wereall for moretime, moremoney and
in some cases more and better pace. Pupils dso expressed a greet ded of
enthusiasm for the mediaworkshops.

The category specified asMediain School and Locad Community hasitsroots
in recent years idea of opening the schoal to the locd community. The typica
teecher taking the initiative for a project in this category would be a locd
enthusiast who could dly him/hersalf with, for example, the head teecher,
colleagues, parentsand likeminded co-workersoutsidetheschool. Theseprojects
usually had adoubleaim, namely, theexterna - concerning the school as part of
theloca community, andthe internal - comprising a pedagogica aim regarding
the school and the pupil group. The practica work in this category took various
organisationa forms, reflectingto agreeter or lesser degreethe external andthe
internal agpects

Theseprojectshad anumber of problemsand barriers. For instance, thelocd
authoritieswere not dwayswilling to givetheir financia support. Although the
development projects might have been successful, this did not guarantee the
economic badis for continuing the work once the grant from the Council for
Innovation and Development was depleted. One particular project was the
subject of an intensive evauation. The conclusons indicated that the project
represented athemati sation of ademocratic mediaand cultural pedagogy which
could be significant for future practice of media education. Despite the findings
it was not essy to draw thesurroundi ngcommunity intotheproject work. Itwould
appear to beeasier for school peopleto break through the school wallswith their
media messeges than to establish a dialogue on and with the media beyond.
Building cooperation around ademocratic use of mediawoul d appear to bealong
term affair. However, the process has been st in motion.

Deveopment work in the category of Interactive Media was confined to
interactive video. The videodiscs used were partly Danish productions (Storage
mediafor largeamountsof photographs, texts, picturesof objectsand shorter film
sequences) and partly English language materid. The latter were made for
teachingin English, onefor Physicsincluding filmed experiments, and the other
for History giving pupils, sequence by sequence, the opportunity to seevarious
modes for the solution of socio-higtorica problems played out.
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Evaluation of theuse of thevideodiscsindicated that interactivevideois4till
in its infancy in the Folkeskole, the present material being partly hi foreign
language and therefore neither immediatdy linguigticaly availableto pupils, nor
of relevance for teaching in Denmark, and partly in Danish but with rdatively
primitive interactive posshilities.

In the project work, the videodiscs were used as one of a number of
information sources in a group work situation where the normal timetable had
been suspended. The relevant pictures were usually sdected in advance by the
teacher, and the pupils retrieved them with the aid of bar codes. The videodisc
thusplayed alimited rolein theteaching, and the possihility of adialogue on any
level abovethe most e ementary was only exploited sporadicaly in afew learning
s|guences.

The most advanced use of interactive video - pupils own individua and
systematic quest for knowledgeand discovery incomputer-guided discsand data
bases - is not suited to the normal organisation of lessonswithin the framework
of aschool timetable. This type of activity would best be exploited individualy,
outsidenormal school hours. The pedagogicd strength of interactivevideoliesin
the fascination of its images and advanced dialogue which chalenges the pupil
to seerch on hisownfor factsand experiencesor tosolveaprobleminasimulation,

What Was The Result?

Many of the gods that the teachers set themsdlves in their descriptions of
ams have been unachieveabl e because of insufficient funding. Many of the most
ardent teachers, out of sheer zed for the cause, placedunduestrainontheir own
resources, both persond and professond. In order to supplement the limited
technica and economicmeansavailable, many teacherstried new technigues, by
collaborating with loca mediaand county centres for educational media. Budget
cuts resulted in anumber of projects having to be modified in relation to their
origina descriptions. This meant that in most cases the eval uation team had to
evauate reduced projects.

Within the five organisationd forms there have been rudiments of media
education practices that, if developed further, could be significant for media
teaching in the future. Although the development projects cover a broad span,
they have some smilarities and certain generd features in common, being all
based on threecriteria, including; @ mediatype (video, dides/sound, radio, TV,
b) topic; and ¢) a mixture of mediatypes, media genre, media specific discipline,
topic and/or teaching form.

The teaching and working forms in the projects have been predominantly
those involving media production, mainly of video, andyss of pupils own
productions and those of professonds. To a certain extent, teachers have dso
taught media theory on agenerd levd. Production has taken up most of the
dlotted teaching time. Pupils have most often worked in smdler, independent
groupsintheproduction phase. Mediaanalys sand theory haveto alarge extent
been organized on awhole dass basiswith the teacher as central figure.
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Relatively significant wei ght hasbeen placed on the production processinthe
evaduation sncethis, morethan mediaandyss, isafairly new dementinmedia
education. However some teachers have downgraded analysis or even rendered
it superfluous in favour of production. But production in itsdf is not sufficient. It
is hi the interplay of production and anayss, both of pupils own and of
professonal productions, that the critical approach is devdoped and media
competence acquired.

Media Education of the Future

At an organizationd level, thebass for afuture modd for mediaeducation
could beto definemediaeducation asaseparateareainwhich teachingcouldtake
variousforms, and where one form does not necessarily excludethe other. These
forms could include:

media education as a separate discipling

cross curricular collaboration (integrated into different subjects and in
collaboration with these) throughout the whole schoal year;

day or week-long courses,

both day or week-long courses and cross curricular (integrated) with
severd existing subjects.

The consecutive course type sequence would afford both specific in-depth
study of the time-consuming production processes and dso give pupils the
necessary time to grasp new concepts and theories. The crass curricular model
dlowsthe possbility of working within aparticular themein aproblem-oriented
and lessfragmentary way. Thereisthusan emerging modd which embracesan
interplay between the subject specific and the cross curricular, and which is
profitable for mediaeducation.

Media education must comprise work with pupils own production, their
discovery, andyss and assessment of it as well as that of others, from both
practica and theoretical pergpectives. All typesof mediamust beincluded (print
medig, radio, photography, sound/dides, TV, video, film and computer graphics).

From a demoacratic pergpective, importance should be attached to the expe-
rience gained in the development projects, which have worked in collaboration
with locd TV and radio. Wherever possble, collaboration should be set up with
locd TV and radio so that pupils get the chance to produce for alarger public,
which hi turnwould enablethem to experience firsthand theconditionsfor public
media production and an idea of its sgnificance in the democratic process.

Any outlinefor futuremediaeducation shoulda soincludeamediawordshop,
with the permanent asssance of one or more teacherswith specid expertisein
mediaand mediaeducation. Themediaworkshop should providetheframework
for the use of technical equipment and for teaching, and could, for instance, be
established in dose connection with the schoadl library.

A recurringtheme, in interviewswith teachersonthemediaeducation of the
future, was that teachers felt ill-equipped to teach media, particularly the
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electronic media. Teachershaverepeatedly pointed out that competent teaching
of media studies would require them to have had training in the subject at a
qudlified levd aspart of their basictraining - that is, intheform of longer courses
or specidization. A widespread need for in-service courses has d so been empha:
Szed.

CONCLUSION

Future media education must be based on a theoreticd and methodical
overdl understanding of the function, structure and history of the media. an
understanding which involves communication and mediafrom the perspective of
sender, content and recipient, with an emphasis on the last of these, and with
focus on media production and media andyss. Media education in the school
should be combined with media education in theloca community. Based on the
thirty-five media education development projects, the concluson is that the
overdl god of future mediaeducation isthat the pupils obtain knowledge of the
function and role of the mass media; the ability to use the media as a way of
expresson and ameans of communi cation; and that media education should be
defined as badc knowledge adlong with reading and writing.

At thebeginning of thisarticle | indicated that mediaeducation has gamed
statusduringthe past fewyears, although thestatusisnot yet formalizedinthe
school systemsof dl countries. |n Denmark many committed teachershavebeen
teaching media for severd years, and the evaluation of these development
projects point to various modes and pedagogica approaches. Whilethere isa
greet amount of experience regarding media education, media education is not
yet compulsory as part of the curriculum in Denmark.

A new education bill isbeing debated at the present timein Denmark. We
do not yet know if the educational decison-makers will continue to regard the
mediaas the enemy to be fought with thebook - and only the book - or if they are
goingto listen to the mediaeducation teachersand takeinto account thefindings
of the project experiences. Wedo not yet know if thedecison-makersredizethat
the mediaeducation movement, internationally and nationally, isanew kind of
grassroots movement that N. F. S Grundtvig, our nationd father of pedagogy,
would have enjoyed.
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