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Introduction

Mary F. Kennedy, Guest Editor

When | first began the editorid task of assembling this particular journal
issueover ayear ago, | had nothingbut alist of namesfrom around the globewho
were leadersin theareaof medialiteracy/mediaeducation. My persona knowl-
edge of the subject matter was dated — | had incorporated media studies in
English coursesin my former lifeasahigh school teacher, and | had, until thelate
1970s, read widely in the area. My only recent forays included the occasond
team-teaching of a graduate course in televison sudies. According to the
development of media education paradigms described by Masterman, | was
entrenched in the second stage — the Mediaas Popular Culture paradigm.

I had assumed that thethrust of the papersfor the pecid issuewouldbeon
the underlying theoretical frameworks of media literacy, on the relationship of
mediaeducation and critical thinkingskills. Instead | foundthat theauthorsare,
for the most part, comfortable with the existing theoretica underpinnings, and
they are now focusing on the more practical and operationa tasksof implement-
ing media education in the curricula and in the schools. Hence my decision to
change the name of the issue from Media Literacy to Media Education — a
somewhat subtle and yet important digtinction.

Theissue presents profiles of media education activitiesaround the globe—
from the United States, to England, to Denmark, to Audtralia, to South America
and back to Canada. The authors describe their experiences in working toward
the devel opment, implementation, and eva uation of media education programs
for students and for teachers, delineating the major accomplishments and the
constraints faced in trying to establish media studies as an integra part of
schooling.

The first article by Len Masterman traces the devdopment of media
education through three paradigms — (1) the inoculation perspective; (2) the
media as popular culture perspective; (3) the samiatic/ideologica perspective.
Masterman cdlsfor "the grounding of mediaeducation in thedominant visual -
televisua experiences of sudents.”

Bobyn Quin and BarrieMcMahon focus on theeval uation of mediaeducation
programs, indicating the need for identification and specification of learning
outcomes. They describe a regiond testing program in Western Australian
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secondary schools, and describe how the results should inform mediaeducation
practices.

TheBritish FilmInstitute hasbeenactivein providinginserviceprogramsin
mediaeducation for teachers in England over the past decade. Gary Baza gette
ddlineates problems faced by the government's stand on the provision of media
education without providing the support in terms of training for teachers, and
describes the BH's response - the development of a comprehensive distance
education program in cooperation with the Open University and the BBC
Production Unit.

Mediaeducation in theform of atelevision literacy course for undergraduate
studentsisthethrust of the paper by BarbraMorris. Sheemphasizestheneedfor
afocus on actua textua evidence, aswell as an understanding that the viewing
process is essentidly an individual experience.

John Pungente traces the growth and development of media education in
Canada. Whiletherearesignsof interestin someprovinces, therearemany aress
where mediaeducation is not asyet an issue. The province of Ontario, however,
has become a national leader, and indeed a recognized leeder internationally in
the area of media education.

Thefocus of mediaeducation in Chile ison teacher education. Miguel Reyes
and AnaMariaMendez describe the partnership devel oped by university teach-
ersinfacultiesof educationandteachersintheschool sysemwhoaccessinsarvice
education courseson mediaeducation. TheChileexperienceisinoppostiontothe
modd followed in many countries, where governmentshave mandated or at leest
approved media studies as part of the curriculum, but failed to provide the
necessay training or resources for teachers to properly implement such pro-
grams. TheUniversidad de PlayaA nchade CienciasdelaEducacion isensuring
that there is acadre of teachers interested in and trained to implement media
education programs, in anticipation of such courses eventually beingrequired in
thenationa curriculum.

The Danish Folkeskole was the dte of thirty-five experimenta media
education projects carried out between 1987 and 1991. Birgitte Tufte evaluated
the projects, and describes the advantages and limitations of the pecid project
approach to media education.

| have learned, through the development of this specid issue, that media
educationisanaccepted part of schoal curriculainanumber of countries, andthat
even where there is acceptance and, in fact, intelectua support there are ill
numerous hurdlesto be overcome. Teacher education does not include prepara
tionfor theteaching of mediaeducation, and most teachers charged with meeting
mediaeducation objectiveshavelittlesupportintermsof resourcesandinsarvice
training. | have dso learned that those who are actively leading the media
education movement are now functioning as doersrather than asthinkers. | do
not mean thisin anunflattering sensein any way. Itissmply an acknowledge-
ment, on my part, that there is much to be done to ensure that strong media
education programs are available to al students, and these action-oriented
activities are, for the time being, taking precedence over the more esoteric,
theoretical issues.
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Thedevel opment of the specia issueon MediaEducation relied on theinput
of the CJEC editoria board, colleagues from across Canada at the school district
levd, and colleaguesin the L earning Resources Program, Memoria University
of Nfld. I thank you al.
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