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Reviewed by Earl R. Misanchuk

The need addressed by this book, according to the authors' introduction,
is for guidance in sdlecting and using instructional grategies, areas often
given short shrift in other articulations of the instructional systems design
(ISD) process. A largeformat (81/2X 11) soft-cover book, it iscomprised of five
units, some of which are further subdivided into two "seps”

Unit 1 - AnalyzingNeeds, iscomposed of two steps- Anayzethe Problem
and Analyze the Domains (Jobs or Subject Areas). The introduction to the
book points out that Unit 1 will be of grestest interest to trainers, while
educators may well decide to skip it with impunity. The distinction between
training and education is maintained throughout the book: where prescrip-
tions differ for the two concerns the authors make a point of distinguishing
between them. Unit Two - Selecting and Sequencing Content also consists of
two steps - Analyze Each Task and Sequence Its Mgjor Components, and
Anayzeand Sequence Supporting Content. DevelopingLessons- Unit Three,
is composed of asingle step, Design and Write Each Lesson. This step has
severd sections based on the kind of learning involved in a particular
situation: memorization of information, application of skills, understanding
relationships, and higher leve skills. Unit Four - Media Utilization, has one
gep - Perform InteractiveMessage Design, again with severa sectionsbased
thistimeontheddlivery method: human-based systems, print-basedsystems,
visud-based sysems, audiovisua-based systems, and computer-based sys-
tems. Thefinal unit (and step) is Evaluation. Needless to say, such compre-
hensive and complex subject-matter makes the arrangement of the contents
of the book itsdf an interesting object lesson in instructional design,
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Thefirst thing that struck this reviewer was the rather odd grouping of
subjects described above, with single sub-sections of sections having related
but different names. It makesone wonder why the use of units was necessary.
Perhaps the organization of the material into seven steps would have been
more functional.

Bethat asit may, the authors have goneout of their way to elucidate the
structure of the subject-matter of the book, and to ensure that the reader is
congtantly aware of where a particular section of the book fits into "the big
picture." A graphic organizer, or content map, is the device they rely upon
heavily throughout the book, generadly to good effect. Actudly there are two
graphic organizers, one corresponding to the major headings (the units and
sectionsreferred to earlier), and the other corresponding to more subordinate
headings. For lack of better terms, | shall refer to the two types of maps as
major maps and minor maps, respectively.

The major map that concludes the Introduction and provides an overview
of the I1SD process doesn't quite match the arrangement of the topics in the
table of contents, which unfortunately does not help in getting the reader
oriented. The samegraphic organizer, with different parts highlighted, isaso
used at the beginning of each step, but once again the terminology used in the
figure does not always match the headings. Thismakesit alittle confusing to
keeptrack of whereoneis—exactly the opposite of theintended purpose of the
graphic organizer. For example, one page displays the heading "STEP 5:
DESIGN AND WRITE EACH LESSON," while the facing page (the one
showingthemajor map) says"STEP 5. SPECIFY LEARNING EVENTSAND
ACTIVITIES"

A copy of the minor map, with the appropriate section name highlighted,
appears at the beginning of each sub-section in the text. The fact that the
heading itsdf (which is of course, the same as the highlighted portion of the
map) appearsdirectly below the map makes for considerable redundancy.

Supplementing the graphic organizer/content map in attempting to keep
the reader apprised of thecontext isarational, although complex, numeration
schemeforthevariousstepsinthel SD process. Attimeshowever (and perhaps
this is purely an idiosyncratic reaction) | found mysdf actually distracted by
the orientation devices. Reading section labelssuch as5B.2.3(U) isnot terribly
informativeper .2 Asdefromtelling methe obvious—that it isastep between
5B.2.2(U) and 5B.2.4(U) — the only function it seemed to serve (for me) wasto
cause meto flip back severd pagesto find out what steps 5B.1 and 5B.2 were.
Unfortunately even that knowledge didn't sseem to help mein contextualizing
the information in 5B.2.3(V).

Thelayout and typography used in thebook unfortunately dso do littleto
ad the reader in keeping oriented. While there is consistency in the use of
headings of various orders and a perceptible if not obvious differentiation in
szeamongorders, thereisfrequent opportunity for confusi on betweenvarious
eements comprising the text. The book is primarily composed of four types of
information (the labds are rather arbitrary, and mine): stepsin the process,
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elaboration of theory underlying the steps, guidelines, and examples. Unfor-
tunately the same typography is used for dl four elements, making it difficult
to distinguish one from the next (although guidelines are always boxed). The
consequenceissomewhat reminiscent of beinglost in ahypertext segment, and
despite the best efforts of the authors to provide orientation devices, the
devices do not always work as well asthey might.

Perhapstheproblem redlly liesin the choice of the medium. Asl read this
book | kept wishingit wasin eectronicform, sothat | could switch into outline
mode and collapse and expand topics and headings, like my word processor
dlowsmeto do. Or to beableto click amouseto obtain adisplay of guidelines.
Or examples. And, with another click, to makethem go away, leaving mewith
the outline structure of thetheory and prescriptions. Although the prospect of
reading 300 pages worth of text from ascreen isdaunting, | kept feeling that
if | had the capacity to expand and collgpse | would be much more at eese in
terms of contextuality. Perhaps this book could have been published as a
HyperCard stack? But | probably ask too much.

Itisquiteunfair of metohavedwelled so longon theshortcomings, because
despite them | liked the book and found it useful; moreover, | beieve | will
continuetofind it useful. As| noted earlier, the sheer complexity of the subject-
matter posed a significant sequencing and display challenge, and | found it
very instructiveto contemplate how | might havedoneit differently (das, with
little successl). Furthermore, the straightforward arrangement of the lucid
text that actually comprisesthe substance of the book more than makesup for
the problemsdescribed, and oncethereader getsinto thestgpsthemselves, the
chunking of subject-matter is rational and essy to follow.

The advice and the theory offered is pithy and succinct, and provides
something for both the neophyte and the experienced designer. The beginner
will be able to extract advice that is up-to-date (in terms of both theory and
research) and that can be applied immediately to instructional design, while
the more experienced designer can use the text amost like a check-list to
ensurethat nothing hasbeen overlooked. Teachersof instructional designwill
likely not find much in the book that they do not already know, but they will
find many things that they might occasiondly forget to pass on to their
students. Thusthebook's potential check-list quality isastrength, and | would
encouragethe authors, in asubsequent edition, to take greater painsto point
out to readers how it could thus be profitably employed.

Thestrongest partsof thebook, inmy opinion, areStep 5 (DesignandWrite
Each Lesson) and Step 6 (Perform Interactive Message Design), which are,
after all, what thebook promised to be about. Once again the complexity of the
subject-matter structure (with four kinds of learning in Step 5 and five dasses
of mediain Step 6 being addressed) makesfor acertain amount of redundancy
in presentation. Still the suggestions provided are generally valuable. | plan
to incorporate at least those portions of the book into an instructional design
coursethat | teach, and | expect that | will find mysdf often reaching for them
while designing instructional materials mysdlf. | recommend you take more
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than a cursory look at this book.

REVIEWER
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Distance Education: A Practical Guide, by B. Willis. Englewood Cliffs,
NJ: Educational Technology Publications, 1993. ISBN 0-87778-255-5,138pp.
(CDN $38.95)

Reviewed by Richard A. Schwier

Indeferencetothewritingstyle Barry Willisusesin thisbook, | wouldlike
to make three recommendati ons before the substance of the review:

« If your professiond life touches distance education in any way, buy th is
book;

« Ifyour professiond life does not touch distance education in any way,
buy thisbook for someone dse whose life does,

e If you are looking for an expangve treatment of the philosophy and
issues surrounding distance education, buy adifferent book and put it
on your shelf. Then buy this economical treatment, and read it.

Theremainder of thisreview will describe Distance Education: A Practical
Guide and discusswhy | make these recommendations.

Willis wrote this book for two primary audiences. The first is faculty
engaged in distance education, presumably in post-secondary institutions.
Mogt of us have encountered faculty who are superb scholars, yet know little
about teaching and next to nothing about distance education. Thebulk of this
book addressestheir needs. The second target group isadministratorsinvolved
in policy and program development. Although administrators will be inter-
eded in most of the same information as faculty, the book dso treats severd
important organizational and policy issues for this group, such as academic
legitimacy and tenure. After reading this book a couple of times, | would add
at lesst two secondary audiences for the book not mentioned by Willis. Oneis
instructional designers who often work very closdy with subject matter
expertsin thedesign and delivery of distance education courses. They will find



