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Agent Board
The agent board is accountable for any op-
erations of the consortium that the board of
directors deems necessary, for example:
1. installing and maintaining head end
equipment,
2. providing the necessary physical
facilities,
3. looking after finances,
4. providing and supervising the
necessary staff.

Program Coordinator

The board of the consortium usually desig-
nates an educator to act as program coor-
dinator. This person may work alone or, as
some consortia have done, may organize pro-
gram committees to be responsible for
evaluating and answering program needs.

Animateur

Another possible employee of a cable
consortium is an animateur, operator, or
liaison officer to organize, supervise and
coordinate the activities of the consortium.
This person is able to have a broad perspec-
tive over the whole operation and be the con-
tact person with outside agencies and the
public.

Programming

Once the AECA grants the educational
cable channel to a cable consortium, the
consortium sends program logs each month
to the AECA as a way of informing the
AECA of program content and general
operation of the channel. Following
guidelines developed by the CRTC, AECA
recommends procedures for completing the
logs.

Each year using these program logs, the
AECA prepares a study which includes a
description of each operating consortium in
terms of membership, staff, intended audi-
ence, and details of programming describing

Alberta Consortia

At present, cable coverage in Alberta is
approximately 70 percent with a prediction
for 1985 that cable will be available in 85
percent of the province. Currently within the
province, there are six operating educational
cable consortia: Calgary, Edmonton, Edson,
Fort McMurray, Grande Prairie and St.
Paul; and at least three more in the forma-
tive stages in Drumheller, Lacombe, and
Vegreville. See Table 1 for a synopsis of
membership, staff, head end and studio
facilities, and average programming hours
per week during March, 1981.

Programming

Aside from being an alternative to com-
mercial television, each consortium tries to:

1. distribute educational and instruc-
tional programs to a large number of
people within the community that is
linked by cable;

2. relate all programming to local needs
and interest;

3. provide educational institutions and
organizations with a means of com-
municating with the general public
(for example, board meetings, an ad-

. dress by the superintendent, infor-
mation about courses offered by in-
stitutions);

4. provide direct and convenient access
to instructional and informational
program material; and

5. provide assistance for efficient and
effective learning through the visual
medium of television.

This individualization of consortia and the
emphasis on local needs guarantees that
educational television is specifically designed
to fulfill unique educational needs within a
given geographic area. While having the
capability of reaching a wide audience,
educational cable consortia can and should

“This individualization of consor-
tia and the emphasis on local
needs guarantees that educa-
tional television is specifically
designed to fulfill unique educa-
tional needs within a given
geographic area.”

daily broadcast times, average weekly broad-
casting hours, the number of programs
broadcast and the percentages of local, AC-
CESS and other programming and of Cana-
dian content.
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“At present, cable coverage in Al-
berta is approximately 70 percent
with a prediction for 1985 that
cable will be available in 85 per-
cent of the province.”

afford the luxury of appealing to a narrow
audience for a variety of programs. Pro-
grams assigned to meet specific and unique
local needs are insurance towards in-
teresting, satisfying and maintaining a local
audience.

Programs range from politics to car Majn.
tenance, and sources vary from commercig|
enterprises like Esso Resources to Jog
school boards. Local productions are en
couraged because of their ability to react jp.
mediately to local and regional interests apg
needs. Programming from ACCESS (the pro.
vincial production agency) varies frop
worldwide appeal like “Science Interms.
tional” to more Canadian-specific materiaf
which relate directly to curricula. Commup;
ty colleges and institutes of technology offer
several popular programs. The Souther
Alberta Institute of Technology (SAIT) hasa
basic photography course that has beep
shared with other consortia. Grapt
MacEwan Community College offers 3
course for library technicians which has begp
broadcast by northern consortia, where thi
type of course is not available through the
regional colleges. Athabasca University,
which is the only university with a provincial
mandate and thus is a member of each of the
consortia, offers the video part of some of its
courses over cable. If cable is not received in
the home, students can go to a local college
or school to view the programs.

With the participation and resources of
local educational institutions, including com:
munity schools, educational consortia, and
Further Education Councils, it is possible to
program a new channel at least 10 hours per
week and develop it over a few years intoa
30 to 40 hours week. This year’s study of the
educational cable consortia, based on the
four consortia operating in March, 1981, in-
dicates worthwhile efforts in local program:
ming. The cable consortium in Grands
Prairie has achieved great success in the
form of three busy phone lines during the
daily hour-long production, “Our Plact
After School”. A fourth telephone line was
added near the end of the 1980-1981 pro
gramming year in an attempt to keep Up
with the demand. The study reports that Ed
monton’s educational cable consortium cot
tinues to increase its local programming, and
its school board members take advantage of
the communications opportunity to i_nqum
their rate payers of school board activities:
The report recommends that more oppor
tunities be sought to exploit the potential
deal with “hot” issues of interest to educ®

tion in the communities served by iaiﬂfa—
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community Communication:
Parent Education Radio Program

Davis and Baran (1981) credited
Lazarsfeld with the development of ad-
ministrative research in communication,
through the establishment of marketing
research and audience analysis. In this study
audience analysis was applied in a survey of
Canadian radio stations to determine
whether a particular need of audiences was
being met by the stations.

The main topic of concern was parent
education. Bronfenbrenner (1978) stated
that the groups most in need of parent
education were those who do not yet have
children, those who no longer have children,
and those who will never have children. In
explaining his thesis, Bronfenbrenner in-
dicated that North American civilization re-
quired a social policy and social practices
that would give status and approval to
parenthood. Bronfenbrenner recommended
media programming about the family, show-
ing where children are, what they are doing,
and who cares for them. The conditions of
the children and their caretakers should be
exposed. Bronfenbrenner’s recommenda-
tions were for television, but such program-
ming could be applied to radio as well. Pro-
grams could be designed for adolescents, the
elderly and single persons, the audiences that
Bronfenbrenner recommended.

Teenage audiences represent a group who
do not yet have children. Adolescents do
have unwanted pregnancies (Alan Gutt-
macher Institute, 1976). Buck (1971) found
that 98 percent of teenagers listen to radio,
spending two hours per day (Dominick,
1974).

A group who no longer have children are
the elderly. Foster (1970) and Robbins ( 1971)
noted that the elderly used radio extensively
and were loyal listeners.

The adult listening audience might assist
in establishing status for parenthood. Men-
delsohn (1971) observed that radio plays an
important part in the everyday life of many
persons. In Canada, 98.4 percent of all
households have one or more radios (Segal,
1980).

The purpose of this study was to survey
Canadian radio stations for programming
about the family and parent education. The
questions of interest were:

Which Canadian radio stations offered

programs in parent education?
Who prepared the programs?
What kinds of program were produced?
How were the programs evaluated?

Background of the Study

In a study of parenting education re-
sources in the province of Saskatchewan
(Health Promotion Directorate, 1979), it was
recommended that radio programs dealing
with parent education be scripted. The ad-
visory board and station manager of CJUS,
the University of Saskatchewan FM radio
statjon, asked for suggestions for educational
radio programs. A series on parent education
was prepared and funding was obtained from
the Health Promotion Directorate to start
the project in 1980.

For this study, parent education was
defined as the preparation of parents and
prospective parents for child care and
development, and the improvement of fami-
ly living. Such areas as nutrition, manage-
ment of resources, environment, and rela-
tionships were of particular concern.

The improvement of family living was an
objective of many of the parent education
programs reported by Crooke and Glover
(1977) in a history of the subject. Breivagel
and Parker (1980) pointed out that families
_have been neglected and need help. Develop-
ing countries may be more advanced in radio
programming to help families (Clearinghouse
on Development Communication, 1980). In
North America, media programs often con-
flict with the parental values of no violence,
sexual restraint, lifetime monogamy, and
planning for the future (Le Masters, 1970).
Schramm (1974) defined communication as

an orientation to a set of informational signs
about content that would reduce uncertain-
ty. The Simon Fraser University Telecom-
munications Research Group (1978) ob-
served that it was a purpose of programming
to promote social change and development,
catering to special interests such as those of
parents. Whatever media or methods were
used to communicate parent education con-
cepts, evaluation was needed as to the effect-
iveness of the program in meeting the
established objectives (Dubanoski and
Tanabe, 1980; Crooke and Glover, 1977).
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Procedures

The Questionnaire

A questionnaire was designed including
questions about the content objectives of
parent education programs, the kinds of
parent education programs, and the form of
evaluation used for the programs.

The questionnaire was tested in two ways.
A group of students and faculty members
were asked to comment on the clarity of the
questions. Then, the questionnaire was test-
ed during interviews with representatives of
the five radio stations in Saskatoon.

The Sample

Listings of radio stations in the Canadian
Almanac, names of community colleges and
government departments who arranged for
radio programs, constituted the sample.
Questionnaires were mailed to 673 subjects.

Data Analysis

Because the questions were open endt?'d
and because some subjects included advertis-
ing brochures and program plans, content

analysis with notation of the frequency of
concepts about parent education was used to
analyze the data.

“A questionnaire was designed
including questions about the
content, objectives, producers of
parent education programs, and
evaluation used.”

Findings

Questionnaires were returned by 190
(28.19 percent) of the sample. This number
included 43 (6.38 percent) radio stations,
community colleges, and government
departments, offering some type of program
about parent education. Of these 29 (4.31
percent) were broadcasts by radio stations.

The frequency of parent education offer-
ings in the provinces of Canada is shown in
Table 1. Ontario, with ten stations, and
British Columbia with eight stations offered
parent education most frequently. Alberta
and Nova Scotia had three radio stations of-

fering programs. The Northwest Territorjeg
had two radio stations dealing with parep;.
ing. Quebec, Manitoba, and Saskatchewg

foundland, Prince Edward Island, and
Yukon station replying did not offer any
parent education related services on rady,
There were fourteen responses from gover.
ment departments and community colleges,

Sixteen stations offering parent educatioy
programs reported more than 5,000 listeners
each.

had one station each. New Brunswick, Ney. (

“Sixteen stations offering parent
education programs reported
more than 5,000 listeners.”

Kinds of Programs

The greatest use made of radio was to
advertise programs about parent education
as shown in Table 2. Next in popularity wer
public affairs programs which included
documentary information about families and
parenting. Open-line shows and public ser-
vice programs used parent education to the
same extent. News stories about family con:

\

\

Table I

Questionnaire: Frequency

Province Distributed Returned ‘
No Program Program ’
n % n % n i
Radio Stations b
9 1.3 3 -
Alberta 48 7.1 f
British Columbia 86 12.8 20 Zlig ? 0
Manitoba 25 3.7 9 1.8 g 0 {
New Brunswick 17 2.5 l% 0.7 ; 0
Newfoundland 29 4.3 ; 0.3 ; 0
Northwest Territories 8 1.2 0.9 ; o
Nova Scotia 25 3.7 6 B K 1§
Ontario 132 19.6 40 gz ; 0
Prince Edward Island 4 0.6 3 : : 0
Quebec 101 15.0 32 4.8 1 o (
Saskatchewan 23 34 21 3.1 ! ot
Yukon 2 0.3 2 0.3 ; 0
Community Colleges lg; 17]?’ ; é 3
%())t\:imment SRS 673 100.0 161 23.9 43 i
=
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ditions were next in popularity. Intcrvi'ews
and guest experts were used by a few stations
and an equal number had weekly counsellor
services on family problems.

Other formats mentioned by individual
respondents included: citizen access, con-
ference tapes, editorial comments, Year of
the Child Programs, answers to questions
sent to a post box, family planning informa-
tion provided by the health unit, religious
broadcasts, food programs, information for
parents about the work of the schools in the
community, a series on society and the fami-
ly, national programs carried on the local sta-
tion, morning programs, home programs,
community forum, and a rolling magazine
format.

Objectives of the Programs

The objectives of the parent education
programs offered were related to increasing
information dissemination rather than edu-
cation. Such statements as the following
were typical:

To provide prenatal information for ex-
pectant parents.

To cover a wide range of topics aimed at
persons in the child-bearing age.

To provide a series to examine early child-
hood and puberty problems and to discuss
methods for handling such problems.

To speak about family related topics and
various health issues.

To permit an exchange of views about the
family in the world we live in.

To help parents gain confidence in deter-
mining priorities and making decisions about
their families.

To reflect research about child care and
the family.

To provide free time to publicize events
such as parent education programs (public
service announcements).

To reach a larger audience with informa-
tion about the well being of children, parents
and families.

To focus attention on the complexities of
everyday interaction and communication.

These objectives related to the Canadian
Radio and Television Corporation’s (1975)
desire that stations meet the needs of the
community. Some objectives were addressed
specifically to parents. Others were general
and supported Bronfenbrenner’s (1978) rec-
ommendation that programming be designed
to improve policy about children and parent-
ing.

Personnel Producing Programs

The persons producing the parent educa-
tion programs were described as those with
university training or job experience in
parenting. Former educators were popular,
as were family life counselors, public health
nurses, and social workers. Some profession-
als were invited for specific programs. These

nutritionists, and home economists. Com-
mitment to parent education and experience
in group work were important characteristics
for those chosen to broadcast about parent
education.

“Commitment to parent educa-
tion and experience in group
work were important characteris-
tics for those chosen to broadcast
about parent education.”

Evaluation

Twenty respondents indicated some kind
of evaluation was used. Some invited feed-
back responses to each program. Others used
an independent rating system. Surveys and
assessments were made of listeners at yearly
or bi-yearly intervals. Letters about pro-
grams were filed. If 25 to 30 were received
the program was considered satisfactory.
The number of calls on an open line show in-
dicated the popularity of the topic.

Conclusions

There were limitations to this study. Ran-
dom sampling was not used, but it would be
suitable for a follow-up study in which sta-
tions that did not respond, those who did
have programs, and those who replied but

tionf) explain specific diets and food prepara- included doctors, psychologists, clerics, gﬁer"n‘fiﬁlé’ 2:;, iﬁi%%;:ﬂ; ?ﬁg pogorggz{i%ch g;
Table 1
Kinds of Programs

Format Frequency Percent Percent Percent

Yes Respondents Sample

n n n

43 190 674
Advertising 22 51.2 11.6 3.3
Public affairs 8 18.6 4.2 1.2
Openline 6 13.9 3.2 0.9
Public service 6 13.9 3.2 0.9
News stories 5 11.6 2.6 0.7
Interviews 4 9.3 2.1 0.6
Weekly counselor series 3 6.9 16 0.5
Guest experts 3 6.9 16 0.5
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parent education programs created as a
result of the 1980 survey.

The responses are sparse, indicating a
paucity of parent education programs in
Canada. A recommendation for increased
programming in parent education could be
made for all provinces.

Producers of parent education broadcast
material are advised to utilize short “spot”
programs. Open-line shows on controversial
issues in family living and parent education
is another recommended format. Long pro-
grams in a series format would be suitable
for educational radio stations.

Professional training for parent educators
should include training in writing radio
scripts and presenting them. The opportuni-
ty to answer questions on open-line shows,
and to present short, informative, and in-
teresting talks should be provided in the
course work of parent educators. If a campus
radio station is not available, simulation ex-
ercises could be undertaken using tape re-
corders. Sponsors might be found for ses-
sions on commercial radio stations.

In the future, electronic technology will
make it possible to use the home as a learn-
ing center by providing contact with centers
of education (Toffler, 1980; Williams, 1979).
Family members will continue to interact
within the family system and advanced radio
technology will provide the opportunity to
interact with community centers to obtain
stimulation and education as well as relaxa-
tion. A suitable topic for education would be
parent education concerned with values, the
improvement of communication within the
family unit and society, the health, nutrition
and lifestyle of family members. Parent
education is a topic that may require the
privacy and bonds afforded by radio
(McLuhan, 1971).

This study has shown that a few radio sta-
tions in Canada are meeting the vital needs
for parent education. There is room for addi-
tional programming. Parent educators
should be trained to work on radio, and to in-
fluence sound policies about families.
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lliteracy and the New Technology

Charles Ungerieider

fe&f-"“ Ungerleider is an Associate Pro-

tatio l? the Department of Social and Edu-

i Studies at the University of British
Umbia,

If you are reading this article, you enjoy a
right that is denied to approximately 800 mil-
lion adults: literacy. Although the figure 800
million adult illiterates is staggering, the
number is almost certain to increase in spite
of the massive efforts nations are making to
eradicate illiteracy.

“The people of the South who
still suffer from the burden of the
old illiteracy are under-repre-
sented among those with access
to and understanding of the new
communications technologies.”

The combination of advanced telecommu-
nications technologies and the advent of pay
television has created the conditions for re-
versing the worldwide trend toward univer-
sal literacy which began with the invention
of moveable type. Prior to the invention of
movable type, people’s lives were circum-
scribed by the boundaries of their local com-
munities. Their patterns of interaction were
confined to those with whom they could
have face-to-face relations, eliminating con-
tact with people removed by time and dis-
tance. Those who were literate could control
the transmission of information in a way
which enabled them to exercise power over
those who were not literate.

The invention of movable type and the
spread of literacy to large numbers of people
diminished the power of the few literate peo-
ple who previously held a monopoly on read-
ing and writing. Those who learned to read
were able to examine the ideas of the church

and government. In reaction, church and
government made censorship laws in an at-
tempt to maintain control over what people
thought and what they believed. These at-
tempts to control information and ideas only
slowed the changes which literacy had
brought.

The invention of moveable type in 1454
eventually lead to a more equitable distribu-
tion of knowledge than had prevailed until
that time. Nevertheless, after more than five
centuries, there are still 800 million people
who are considered illiterate.

The combination of satellite, computer
and television technologies has laid the basis
for a new form of illiteracy even before the
old form has been eradicated. Once confined
to the ability to read and write, the definition
of literacy has been expanded to include the
possession of skills which enable people to
take a full and active part in the affairs of
their community. As fee-for-service informa-
tion systems become more widely estab-
lished, they will enlarge the knowledge gap
between those who can afford access to
information and those who cannot.

Information transmission, storage and
analysis systems are controlled by a relative-
ly small number of people in the developed
or Northern countries. The people of the
South who still suffer from the burden of the
old illiteracy are under-represented among
those with access to and understanding of
the new communications technologies.

Even in the developed North, the gap be-
tween those with the skills for using the new
technologies and those without such skills is
much wider than the gap between those who
are print literate and those who are not. The
gap will widen because access to such infor-
mation systems is becoming more and more
a matter of the ability to pay.

It is possible to direct the sophisticated in-
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